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ABSTRACT
I recently spent three weeks in Glen Ellyn doing my clinical work in a second
grade classroom.

As I spent my time there, I also participated in the school's institute

day. The main topic of discussion during the institute day was differentiated lesson
planning and it's place in the classroom. In differentiated lessons, students who are at
different levels or abilities are all given the same lessons, but at their level. In this way,
the students do not feel as if they are doing a different assignment that requires less work
than others in the class. The students will all be participating in the lesson and the same
objecti ves or goals will be matched. The difference is that the lesson is broken down so
that the higher students will be doing more challenging and sophisticated work, the
middle students will do work at the average level, and the students who are at a lower
level will be given work that is not as much to handle for their ability level.
The problem with differentiation is that it is a relatively new idea, and there are
many who are unaware it even exists. As with any new idea, there are many critics who
do not agree wit the components.

I began the research by first distinguishing and

defining the topic, and then going into more detail about how to implement the idea into a
school. Examples from educators who are currently working with differentiation were
also included and how technology and gifted students can be used were also touched
upon. The conclusion is that differentiation is a new idea that should be supported by all
involved and proper training is essential. There are many ways it can be initiated and the
process is slow, but the benefits are withstanding as every learner in the classroom is
reached in a way that best meets their individual needs.
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Research Paper
"Differentiation
in
the Classroom"

As I entered the school where I was to do my second professional semester of
clinical work, I knew there was something unique about the setting. I was first
introduced to the idea of differentiation on the day I visited the classroom, and I was
shocked the idea was never presented in any of my methods courses. Differentiation is a
relatively new concept and a rather broad term being used in schools across the country;
the new "buzz" word being heard. As I gave a few lessons that were differentiated, as
well as helped to plan differentiated lessons, I became aware of the huge impact on the
students and teachers alike.
Differentiation is fast approaching as the general classroom is made of up a
variety of different ability students. At any given time, a first grade class can contain a
student who is reading at the third grade level, and another student who is challenged
daily by the work done in class. Those students who are at the third grade level can feel
unchallenged and bored, while the other students are frustrated and anxious. The teacher
also runs into the dilemma of feeling inadequate, as if not accomplishing the job of
reaching every student in the class. Students are also more diverse in their needs,
strengths, learning styles, cultural background, interests, gender, and talents. Teachers
are looking for ways to reach all their students, not merely just a middle ground where
the students are reading and learning the same material in the same way. Differentiation
is an approach to reach all the students in a better way, actually thinking about teaching
and learning, and adjusting the curriculum to meet each student.
Although the basic idea of differentiated instruction has been around since the
time of the one room school house, where the goal of the teacher was to challenge each
student and their wide ranging needs, the newest idea of differentiation entails much
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research and data retrieval. According to Guild and Garger, ''The contemporary approach
to differentiating has been shaped by the growing research on learning-drawing

from

the best practices in special education, gifted education, and multi-age classrooms, as
well as recent research on the brain and multiple intelligences, developments in authentic
assessment, constructivism, and so on." The entire scope of those involved in education
is found within differentiation.

The student who learns in other ways that are

nontraditional as seen through Gardner's multiple intelligences is also looked at, as well
as the psychology of using such instruction. There are students who are stronger in
certain areas than in others, and by using the student's strength to achieve success, the
student is learning in their own unique way. According to Nancy Schniedewind, "Welldesigned cooperative learning activities can be ideal for teaching to multiple
intelligences.

Students develop more sophisticated skills using intelligences in which

they excel and build a broader range of skills by working in intelligences that are not as
natural for them" (p. 26). By addressing those intelligences that are also not as strong for
the student, the teacher can help the student to strengthen those areas.
The eventual goal of differentiated instruction is to " ... maximize each student's
growth by meeting each student where he or she is and helping the student to progress.
In practice, it involves offering several different learning experiences in response to
students' varied needs" (Guild and Garger). The student is learning the same material
and following the curriculum, but in a way that is more accessible and easily understood
to the student. The student also does not merely learn through traditional learning, with
lecture and a worksheet, but more practical and real world applications. As students are
being given more responsibility at earlier ages and being given a say in what goes on in
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the classroom, differentiated instruction seems to fit the needs that are becoming
prevalent in the schools today. Instruction is being related more to the student's lives,
what current event is going on at the time, and how the teacher can best make that
connection for the student. Differentiated instruction involves the teacher responding to
the learners' needs, and guiding the student through the principles of differentiation,
which include respectful tasks, flexible grouping, and ongoing assessment and
adjustment. The first idea of respectful tasks is important for obvious reasons, but the
main idea is the student should be respected in their work and how they go about doing
the work. For example, a student who is challenged by their work should not be given a
task that is demeaning to them or to their interests. The student should not feel as if the
work they are doing is meaningless in comparison to what the others in the class are
doing.

A student should not feel disconnected from the rest of the class by the type of

work they are doing, as if their work is too easy or too difficult and not fun. Work should
be challenging, interesting and engaging to the student, not just busy work to fill extra
time. The idea of flexible grouping is also essential. The students can be placed in a
variety of different groupings, not just by ability, as many believe differentiation to
always entail. Students can be grouped according to content, process, and product and
according to the student's readiness, interests, and learning profile. These areas of
grouping can do achieved through a wide range of instructional and management
strategies such as tiered lesson, centers, independent study, varied homework and
compacting.

According to Kim Pettig, "Regardless of whether differentiation is based

upon student readiness, interests, or needs, the dynamic flow of grouping and regrouping
is one of the foundations of differentiated instruction" (p. 16). The groups should not
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always consist of the same students, for various reasons. One reason is that students will
begin to notice they are always working with the same students. Also, as students all
come from different backgrounds, flexible grouping allows for more frequent sharing of
ideas and interests. Group dynamics will change with the lesson, but there should also be
variation in the types of groups, with partners as well as up to five students in a group, or
even the whole class working together.

The last idea consists of ongoing assessment and

adjustment, which means that no grouping is permanent. This idea goes along with
flexible grouping for the fact that the students can and will be placed in differing groups
and can be switched from any particular group during the time frame of the class or
lesson. The same can be found with assessment of a differentiated lesson. If the students
are not responding to the type of assessment the teacher has provided, the teacher should
make the necessary adjustments. The assessment of the lesson and content is ongoing as
well, not just viewed for a specific time period and not set in stone as to how the students
will be evaluated on how well they understand the content or material being presented.
The other idea is that not all the students will be evaluated in the same manner, as some
may be given a paper and pencil test and others merely an observation of their progress.
Student's progress also should be measured at least in part from where that student
began, as not all of the students will be starting "on the same page."
A key idea to keep in mind with differentiation is that it should not be compared
to an IEP, or an Individualized Educational Plan, where there are different experiences
for all the students in the class. The idea is that the teacher presents two to four different
learning experiences, and based on the content, the students are allowed to make their
own choices. The shift is then being moved from being teacher centered to student
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centered, a shift that is taking place across the curriculum. The role of the teacher is
being redefined, as the focus is on "student learning" and not so much on "teacher and
instruction."

There are certain characteristics as found by Guild and Garger, and these

are ones that they feel form the foundation of effective differentiated instruction learning.
One thing is that the teacher is a sort of facilitator, keeping track of time, space and
activities, creating students to become self-reliant learners. The teachers should not
merely provide students with answers to questions, but be there to provide resources
where the student can find the answer on their own. Differentiation helps to encourage
student responsibility, especially in terms of their learning. "Differentiating task for
students requires students to work harder and become more responsible to uncover their
own learning" (Pettig, 16). This teacher used group-to-group and student-to-student
interactions, and also encouraged the use of outside resources when working on tasks to
arrive at answers to questions on their own. Guidance and redirecting questions is also
used, and as a result, the students learn how to work with other students to accomplish a
goal. They also discover that the answers to questions do not always have to come from
the teacher. The other idea that ties along with self-reliant learning is allowing the
students to have choices involving topics they wish to study, ways they want to work, as
well as how they would like to express their learning. Teachers should have discretion
with this idea, but should allow the students to have a decision involving some areas of
the curriculum on what and how they would like to learn. This shows the student that
what they feel and think is important and is highly motivating to the student as well.
Another idea, as briefly stated earlier, is that students and the teachers collaborate
on what the goals for the class, as well as individuals will entail. For example, in the
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classroom I was in, the students would write down individual goals for each week
involving spelling, but their ultimate class goal was to reach nineteen words out of twenty
correct in order to win a class pizza party. The students had individual slips of paper they
kept their goals on and then the class goal was posted up in the room. Flexible grouping
is again emphasized, but this time with different configurations, as well as appropriate
amounts of time for independent work. The idea of timing is also important, not
spending too much time on one task and giving flexible timing throughout any given day.
Pacing of the day should be varied upon the students' day and how they are progressing
on a given activity. I also experienced this idea, as the students in my class had a given
schedule each day written on the board. As my cooperating teacher got the class
involved in a new strategy on writing and discovered they were really involved in the
writing process, she postponed the next activity and allowed the students to continue to
work on their writing. Likewise, when the students were getting frustrated quickly with a
new math concept, she stopped for the day and read aloud to the students to give their
minds a short break. The teacher should also be flexible and vary the way in which the
students are learning, using a variety of instructional strategies to help target instruction
to the students needs. This means that direct instruction should not be used all day, or all
throughout a lesson, but literature books or centers can be implemented throughout as
well.
Differentiated instruction is based on brain research as well, which finds that the
brain cannot hold lots of different and unrelated facts effectively. "We know from brain
research that students need to see patterns and connections.

And if they have no way to

make sense of this massive amount of information that's coming at them, they tend to get
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confused" (Lynn Erickson). Students need to make a connection somehow with the
information they are being given, as to be easily retained as well as retrieved. The brain
is always looking for ways to make these connections and seeking out patterns to help to
make these connections.

According to Carol Ann Tomlinson, one of the leading pioneers

in the study of differentiation, the curriculum needs to be centered on concepts and
principles in order for the students to see the connections and to make sense of the
curriculum, as well as to help the students to develop frameworks of meaning. The idea
of a concept involves organizing and categorizing things that have something in common.
Concepts can span across several different content areas and can help the students to
more easily retain facts. The use of concepts in differentiation is most important because
they can be the starting point for engaging students at the critical thinking level or higher
level thinking, providing a certain perspective or focus on the topic that is being studied
(Guild and Garger). Principles are the ideas and deeper understandings that give meaning
to the concepts, and also mean "the big idea" or generalizations about a particular idea.
The main point with including principles and concepts into differentiating instruction is
the teacher is asking the students to focus on the same big idea and to come to the same
understanding, but not all in exactly the same way.
Differentiation is a new way of thinking about teaching and learning, a
philosophy, which is based on a few certain beliefs, and according to Carol Ann
Tomlinson:

Students learn best in natural learning opportunities arise, when they can

make a connection between the curriculum and their interests and life experiences, when
supportive adults push them just beyond where they can work without any aide, and
when the school creates a feelings of community where the students feel important and
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respected. Obviously this is a proactive approach to improving classroom learning, and
this requires a change in teaching practices, and may also involve a change in classroom
environment. However, classroom management strategies should not be overlooked
during differentiated instruction, as the classroom will be buzzing with activity at certain
points of the day. Pettig points out that "Chaotic activity must not masquerade as
engaged learning and group grading should not hide incomplete effort" (p. 16). She is
also stating here that fair grading should be included as well. If the choice is to allow
students to grade their own work, the work should be the students and should show they
did put forth the necessary effort to complete the assignment. Another management idea
includes the use of contracts, which is allowing individualized and student negotiated
programs and promoting the student's time-management skills, as well as autonomy.
John Fahey, a principal at a high school in Virginia did decide upon differentiation and
the use of contracts in his school. They were titled "learning contracts" and were used in
the advanced classes of English, Government, World Geography, World History, U.S.
History and Earth Science. "The learning contracts consisted of a variety of assignments,
readings, projects, and learning extensions for students. Students selected activities that
suited their interests and signed the contract in an agreement between the teacher and
learner. The learning contracts provided students an opportunity to work on what
Tomlinson refers to as a 'negotiated agreement. '" (p. 71). The agreements provided an
opportunity for students to have a choice in an their area of interest, as well as the kind of
final product they produced. Fahey goes on to discuss how the learning contracts are
authentic assignments that are used to challenge students, also called extended learning.
One idea is that there should be class meetings to discuss how the students have been
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behaving during class time. This is also called conferencing, allowing dedicated student
negotiation and review. There should be anchor activities, which get the class back
together as they are working at different paces and, maybe doing different activities. For
different students, there should also be a variation in the time left for students to do their
own work. The teacher should also proceed at a comfortable pace for the students to
learn, as well as the teacher. At the beginning and the end of every class period, there
should be home-base activities, such as cleaning up or putting instruments away.
Teachers should also provide a variety of teaching strategies when involving
differentiation into their curriculum. There are many different teaching strategies that
teachers. can use, such as direct instruction, cooperative learning, inquiry-based learning,
and also information processing models. The most widely used teaching strategy is direct
instruction and this works well with helping students to master a wide range of
information.

Direct instruction is mainly centered on the teacher and there is not much

focus on the students being actively involved in the learning process. Inquiry-based
learning is a relatively new idea that is quickly becoming used in classrooms. The use of
inquiry allows the students to think critically and problem solve, mainly using the
scientific method. The focus is now mainly on the student as they conduct investigations
independent of the teacher. Cooperative learning, as discussed earlier, involves grouping
students according to ability, interest, background, and other categories at the teachers
discretion. The teacher should keep in mind what the outcome of the grouping is
involving the project when assigning groups. Information processing models are
beneficial for all classrooms.

These involve ways to help the students to retrieve and

store information, such as reciprocal teaching, KWL, graphic organizing, scaffolding or
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webbing. By varying the way information is presented, the teacher can find a method
that works best for the class, the lesson, as well as the teacher themselves. Teachers
should also vary the instructional activities they offer, aiming at trying to find something
for each different student in the class. Engaging students in tasks that are motivating and
challenging can be difficult, but as teachers gain more knowledge about their students,
they are better able to meet the students needs.
Where do teachers or schools start when they want to implement the idea of
differentiated instruction? John Fahey, as mentioned earlier, implemented this
philosophy into his school, and discusses the problems that he ran into as this new idea
came into the school. He first describes how the school moved too quickly when
bringing the change, so change should be slow. According to Tomlinson (1999)
" ... change is a slow process and that schools should start small, avoid overload, and
prepare for the long haul" (Fahey, 71). This school saw the positive effects of
differentiation, but found out that they needed to take small steps to implement them in
terms of the long-standing curriculum that was currently being used. The goals for the
district and the school should be broad, focusing on maximizing the fullest abilities of all
students in attendance of the school. According to Carol Ann Tomlinson, schools should
"Develop steady and consistent long term goals that are used for staffing, fund
development, hiring, teacher and administrator assessment and policy making, as well as
short-term goals that are revised on a regular basis to reflect growth and support
continued attainment of the long term goals" (p. 8). The key idea that Tomlinson is
focusing on is the fact that there should be long and short-term goals. The change to the
system will require changes within the systems as well and all those involved in the
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change must be ready and willing to withstand the challenge. Another key idea is to
make sure all stakeholders are included, especially the parents. As with all schools,
parents should be informed throughout the process, and be involved in the changes that
will be implemented.

Just as teachers were introduced to differentiation, parents should

also be introduced and understand how the process works. John Fahey ran into parents
who did not agree with differentiation, and with a new superintendent involved, the
school did not carry through with all of the changes involving differentiation they wished
to accomplish. The main concern was the learning contracts, as parents felt they were
just more busywork for the students to do. The parents also felt that the contracts were a
punishment to the students. There are many factors that may be involved in changing the
dynamics of a schools curriculum, such as different classes offered, overcrowding,
discipline, as well the residential issues when dealing with a high school. The next point
that is made is about communication, as this goes along also with the point made about
the parents. Communication is essential in any school, but when a new change is
emerging, there should be mutual information shared between all involved. "The
communication process was important for all of us. We talked about learning, students
needs, standards, instructional delivery, honors classes, course weight, and the state's
high-stakes testing program" (p. 72). Just as teachers should create a positive
environment for student learning, the community of teachers should also be supportive
and positive. Fahey also points out that training throughout the process, especially to the
teachers, is essential and must be thorough. The more the teachers know, the better they
can create lessons as well as handle problems related to how parents will perceive the
change. Another point mentioned is that change is not always welcome and can be
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messy. This school found loads of tension as this idea was introduced, but Fahey
reminds teachers to keep in mind that change is a journey and there is a mission to be
accomplished, and to do so everyone needs to be on the same page.
As the school decides that the idea of implementing differentiation will occur,
where do the teachers start? How does the process begin for the teachers to create these
new lesson plans? The focus is first on elementary school curriculum and then a shift to
where to begin for the high school teachers. Kim Pettig, who has been involved in
differentiating instruction for five years, says that teachers are like their students in that
they should choose a subject area they feel the most comfortable with and, are most
interested and engaged in. She suggests starting in the subjects of language arts or social
studies because" ... self-selected literature or locally situated social studies are rich with
opportunities for differentiation" (p. 16). Math and science is productive and definitely
manageable and, these areas seem to be the best places to start. She also states the idea of
differentiation is easier when using broader and deeper domain concepts. When looking
to differentiate the content, the activity, or the products of the topic you have chosen to
teach, it is much easier when the idea is not so specific the teacher cannot generate a good
lesson. The teacher should focus on accessing the student's real-world experiences and
not limit the students to what is learned in the textbook. Teachers should also use
meaningful pre-assessment, as this leads to successful differentiation.

Knowing what

students know is important in understanding how and where the students can go in terms
of learning. Pre-assessment can be as simple as an interview or survey, and teachers are
advised, " ... to use whatever technique fits the situation to guide planning" (p. 15). The
more teachers know about what their students know, the easier the idea of complex
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planning becomes. As it can be difficult to plan multiple and simultaneous tasks, the
teacher who knows their students will be able to plan different activities to keep students
who finish early busy with meaningful work.
Another idea on what can occur is providing the staff of the school with in course
development on differentiation.

In this way, the teachers are provided with proper

guidance and sufficient time to digest the new idea into the school. They are also given
time to work with differentiation and discuss concerns with others. The development
requires teachers to plan lessons and they are then provided with coaching and feedback
dealing with the development and the implementation of the lesson. The staff developer
is notified when the teacher is ready to give the lesson and the developer and the principal
will then sit in on the lesson. During the observation, the two observers follow a guide
that goes over different ideas and principles that were discussed during the training
sessions. The observers see that the form is being followed, and at the same time, see
how differentiation looks. In this way, it is not merely an evaluation, but a learning tool
for all those involved. Teachers who are given training while teaching are given the
opportunity to actually implement the lesson with the support of staff that knows the
basics behind differentiation.

In this way, they are able to try out different activities and

find out what seems to work best for them. They are given a variety of opportunities to
plan lessons and to gradually apply them to the current curriculum.
In terms of subject-area teaching, the teacher can begin with just one particular
objective from a favorite unit. Pettig states to begin at an easy or neutral place rather than
at a topic or idea that is highly frustrating. "We found that when you begin to
differentiate learning opportunities, you need to feel maximum confidence and
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competence with the subject's content" (p. 16). This is not to say that you cannot
differentiate the more challenging lessons, but when starting the process, the teacher
should have the confidence that is essential. If the first lesson goes well, the teacher will
have more confidence in starting the next one. She also points out that these lessons may
take more time to plan, as well as to implement, but when" ... more students have the
opportunity to 'get it,' the results compel our efforts" (p. 17). The students will become
more satisfied as they understand the material in a way that they can easily connect with
and be reached. Teachers should also find a buddy, or someone with whom they can
collaborate with to share in the experience of differentiation.

"The very act of discussing

your ideas with a peer is as crucial to your learning process as it is to your students'
learning" (p. 14). By having someone with whom to collaborate, the teacher has another
resource for ideas and someone to confide in when things are tough. Teachers should
also be sure to align their objectives; to be sure the goal is clear in terms of what content
is actually being presented to the students. This means that the tasks should be leading to
the desired outcome and is not merely an end to a means.
Are there certain content areas that are more likely to be differentiated than others
or that are most often differentiated?

According to Gay Ivey, reading instruction should

be differentiated in all cases. " ... Differentiated reading instruction can no longer be seen
as an intervention or as a remedial measure; it's the way to teach all students" (p. 42). He
feels that if schools differentiate reading instruction, schools will actually widen and
increase the reading differences that are found among students, in an effort to reach all
students at varying levels of ability. He goes on to say that all students need different
books, and all students need many books. Most schools today implement a time during
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the day where everyone reads a book of choice for a certain amount of time. This is a
book the student enjoys, not one that has been assigned for a class. Some schools
actually have everyone in the school read at this set time during the day, even the
cafeteria workers. This is called sustained silent reading or DEAR (Drop Everything And
Read). Ivey goes on to say that schools should include this time as part of the school day,
making this a priority. "Giving all students, especially those experiencing difficulty,
more time to read in school is the most certain way to help all students become more
skilled and engaged and even to be more prepared to achieve on standardized tests" (p.
43). This time of the day is a sort of differentiation, as the students are all reading their
own books and at different levels. In the classroom I was in, each student was involved
in the Accelerated Reader Program. This was done by the computer, based on the books
they were reading, and the students were required to get one accelerated book while
checking out books at their weekly time in the library. The library had implemented a
system where they identified books that were considered accelerated so that the students
could find them easier. As the students finished with their books, the teacher had them
take a quiz on the book on computer, and based on how well the students did on the quiz,
were given the opportunity to move to the next level of reading. Each level let the
students know which books would be best suited for them to read. In this way, the
students are all doing the same task, but at their own comfortable level. Gay Ivey goes
on to say that sustained silent reading should be also included into other content areas.
Teachers should read aloud and offer topic ideas across the curriculum for students to
explore a range of materials. "Administrators and instructional leaders need to reassure
teachers that independent student reading and time spent helping students find materials
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they want to and can read are valuable" (p. 43). Students should understand the value in
why they are reading and the importance it brings to their learning. Access to books is
also addressed, as not all students are accessible to books. This is why the library and
teachers awareness of this variable are addressed.
As differentiation is a "philosophy" that is not found in all schools, should there
be classes on differentiation or how well are pre-service teachers taught to deal with
diversity in the classroom?

As stated earlier, I have not had any formal instruction in

dealing with differentiation, but does that mean that I am any less competent to teach
differentiation?

According to John Holloway, " ... universities must develop pre-service

programs that provide prospective teachers a meaningful understanding of the elements
of differentiated instruction."

His article states that there is very little instruction

regarding differentiation, and the instruction that is found is masked as the student
embarks on student teaching. The reason behind this idea is that most teachers in the
profession now do not have instruction in differentiation, so those students who do
receive instruction on how to teach differentiation do not experience this type of
instruction upon going into the most important aspect of a pre-service teacher's career of
student teaching. Teachers also reported that in terms of dealing with students who are
diverse, there was definitely room to grow and improve. According to John Holloway's
article, " ... teachers discovered a mismatch between what they actually needed to teach
students of different ethnic or racial groups and what skills their pre-service programs
offered them to do the job effectively."

This is alarming considering that instruction

should be universal to all students of all ethnic or racial backgrounds.

The article goes on

to say that pre-service teachers do not work enough with the different student abilities,
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focusing mainly on learning traits, and therefore the experience with this instruction is
limited, and at times, discouraged. Teachers are being told to stay on the same page,
causing many teachers not to feel comfortable to use their strategies taught to those
learners who have diverse needs. In the article, Tomlinson also states what she feels
universities and schools should do to prepare teachers for the future of using
differentiated instruction.

She feels that there should be clear expectations, modeling of

appropriate differentiated instruction, and provide mentoring and partnerships with
teachers who are practicing this type of instruction in their classrooms.
As research is being done involving differentiation and students of different
ability levels, gifted students raise a whole new set of ideas. In John Fahey's school, the
gifted students were seen as peer mentors, and also" ... knowledgeable instructors and
collaborators in the learning process" (p. 72). Many of the gifted students were being
used to help other students in the learning process. One of the ways this was being done
was by pairing those students who were gifted or more accelerated with those students
who were at lower levels. In this way, the students who are more accelerated could serve
the role as a sort of teacher, guiding the students who were having trouble and reinforcing
their learning at the same time. They would have work to do at their level, but they
would be there to assist those students who needed extra help. "A major advantage to
peer-assisted learning is that students often can better identify with the skills and learning
strategies of peers than with the demonstrated competence of an adult learner" (p. 72).
The students may feel less threatened when asking questions to one of their peers than
when asking a teacher for assistance. Also, the students may be better able to answer the
questions or have a better strategy at arriving at the answer. The student may go back
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through their original thought process to help to bring the student to their level. The
student may have had some of the same difficulties and can walk the student through the
problem. For the honor student, this serves as more of a leadership type role, which can
be beneficial for use in the future. Peer tutoring can also be used in the differentiation
setting, challenging both the tutor and the tutee. Teachers should plan tutoring in this
way, so that it is not that one student is giving the information and the other is receiving,
but that both working actively. For example, if the tutor is working on helping a student
with long division, the student can work on merely solving the problems, and the tutor
figures out how and why the problem works and explains it to the tutee. Both are
involved in the learning process and helping one another to learn at the same time.
Differentiation can also be used to bring technology into the classroom. According to
Priscilla Theroux, "The most difficult and least effective way to integrate technology is to
consistently take all students in to the computer lab to work on the same activities at the
same time, and this may well be true for many other subjects." There are many different
ways that technology can be used in terms of differentiation within the classroom. One
relatively new idea based on the computer is called WebQuest, in which the students
work in groups to work through a question. This is an inquiry-based activity, as
introduced earlier, in which most or all of the information is found through the web.
These activities force the students to use higher level thinking skills such as evaluation,
synthesis, and analysis. The students also must sort through the information to find out
what is useful and then to apply that information. This also works on the student's time
management skills, as they may only have a certain amount of time to work on the
project. The students may work in groups according to their interest or they will work in
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groups according to ability level. The idea of mixed ability grouping, or working with
peer assistors may be helpful when working with WebQuests.

Integrating students

multiple intelligences can also be done through the use of technology. This can be done
as simply as not only verbally stating what you are teaching, but by making a bulleted list
using a PowerPoint slides show to go along with your lesson.

PowerPoint presentations

are becoming more and more prevalent in the classroom, and sometimes being
maneuvered by the students themselves. They can allow the students to take notes easier
and to reinforce learning, or can be used as a review. While in my clinical, the students
had an allotted time to use the computer lab each week. My cooperating teacher used
differentiation when involving the computer time in many ways. First, she picked a
program to work with dealing with a skill the students had been working on throughout
the week. She explained the program to the class, and then she would have the students
work through the program at their own pace. At times, the program would have different
levels, and she would help each student with being at the appropriate level. Other times,
she would have the students who were struggling do the basics and assign the other
students more of the advanced portions or add on to existing work. There were students
in the class that were two grade levels ahead of the others, and for these students, she
would merely have them work on a different program or they could even work on other
work on the computer. One way the students could publish their writing was by use of
the computer, and obviously there were different ability levels involving the computer as
well. Some students typed all of their papers and could then work on them during
computer time, and others could take one story and take the entire semester to type out
the work.

20
In conclusion, differentiation is an approach to teaching and learning that is more
focused on the students and the many different abilities that can be found in a single
classroom. Students learn at different rates and in different ways, and differentiation
focuses on the personalization of the instruction in the class. As a teacher, the goal is to
reach each student in the class, and this posses a challenge to each teacher at times.
Differentiation is not a definite answer, but a step in the right direction. According to
Kim Pettig, "Differentiated instruction requires from us a persistent honing of our
teaching skills plus the courage to significantly change our classroom practices" (p.18).
The teacher is challenged as well when differentiation is in the process of developing in
the school. Curriculum will be revised and the process may be slow. However, as
someone who has experienced differentiation, the classroom seems to come alive!
Students are excited because they are not struggling or sitting by themselves bored
because the work is too easy. Each student is working toward a common goal, but in
different ways. Teachers must know their students and there may be much more work
involved. However, teachers are dedicated to their students, and it is better to struggle
through a few lessons and then see the student's reaction when they all want to give the
answers to those questions that were once thought impossible. The teacher feels more
satisfaction as well, as the students are grasping the information and want to learn more.
Differentiation is an approach that may not be suitable for all, but with proper training,
may be the best way to reach those who were thought to be lost.

Lesson Plans

Social Studies:
Purpose & Lesson

Social Studies Lesson-Purpose
The social studies lesson that I used is one that I created for my social studies methods
course. I was asked to come up with a thematic unit and I chose the topic of
communities.

I had five different lessons in a sequence to be taught throughout the unit.

I chose to use the second lesson to differentiate because it dealt with the community
within the school, an idea not all students think about when discussing communities.
When I created this lesson plan, I planned it as a normal lesson, so it was a challenge to
differentiate this lesson, finding a level for each student that was comfortable.

However,

I think this is the challenge. As schools are pushing for differentiation, this is what must
be done. Taking lessons that you already have and posing the question, what adaptations
can be made to this lesson to reach all the students in the class?

Social Studies Lesson - "Our School Community"
State

Goals: 18.B.la. Compare the roles of individuals in group situations.

Objectives:

1. Identify their place in the school community.
2. Complete worksheet dealing with school community.
3. Make stick puppets.

Methods« Procedures« and Activities:
1. Anticipatory Set: To introduce the lesson, I will begin by going on a short tour of the
school. I will tell the students that we are continuing the lesson from yesterday on
communities, and we will be identifying different people in the school community. We
will talk with the custodian, the principal, the secretary, the lunchroom lady, the recess
duty guard, a bus driver, and also the librarian. I will ask the students to come with
questions that we could possibly ask the various people in the school, such as what they
do and how it is important to making the school day to go smoothly. We will then go on
the tour and visit the various people in the school. As we return, I will ask the children a
few questions, such as: what do all of these people have in common? The children will
brainstorm on why each of the people is important in the school community, as I make a
list on the board. Ask the students if they are part of the school community. Are there
any people in the school community who we did not run into?
2. Instruction and Modeling: I will have already had a worksheet made up that has the
various people in the school that we encountered on the tour, and as a class, we will fill
the chart in. I will try to call on all of the students for input, and the worksheet will ask
the student to list the worker, their role in the school, and how they complete their role
within their environment.
3. Guided Practice: As a guided practice activity, I will ask the students to make stick
puppets that have two people who they feel are the most important in the school. This
may be someone they met on the tour or else a teacher or student in the school, whoever
they feel is important in the school community. To make the puppets, the students can
use cutouts that I have photocopied for them, or they can use construction paper and cut
them out on their own.
4. Independent Practice: For independent work, I will have each of the students write a
mini-report on the importance and the role of the person they have chosen. The students
will be differentiated according to the different ability levels in the class.

Low Group: The students in the low group will list the roles of their persons and the
importance they have in the school as found by the class.
Middle Group: The middle group will put their ideas into a two-paragraph mini-report,
with one paragraph dealing with their role in the school and the other with the importance
of their roles.
High Group: The students in the high group will write an actual paper that details what
the role of their person entails. Their main goal will be to determine three different
things that the person does that the class did not find on their tour. These should be
included in the paper, as well as why they feel this person is important and why they
chose that particular person.
5. Closing Set: As they make both of the puppets, I will then ask the students to share
one of them with the class. Why did they choose that person? They will then write why
they chose that person and what role they play in the school on a note card and we will
then post them on the "Class Community Bulletin Board."
6. Follow-up Independent Activity: As an independent activity, I will have the students
go home and find a picture of themselves, and make a stick puppet of themselves to bring
to class. The students will place the stick puppet next to the stick puppet of the worker
they made, writing why they, as students, are important to the school community.

Key Questions:
What are the different people in the school community?
Why is the person important in the school community?
What is your role in the school community?
How is your role important in the school community?

Evalution:
The students will be evaluated on the content of their report, if it contains the essential
details necessary for the reader to know what role they are discussing. Did the student
follow directions, with each part of their paper that is necessary present?

Closure:
At this point the students can share their reports if they wish to do so. I will close by
asking the students to name the various roles in the community, along with their
importance.
.

Lesson Plans

Science:
Purpose & Lesson

Science Lesson PIQn-Pur~
The science lesson was one that I ran across while I was in my clinical as well. I
found the basic set up of the lesson, and I continued to expand upon the lesson from
there. The teacher that I discussed this lesson with planned all of his units around
systems and related each unit to how it was some sort of a system. This unit was
obviously the solar system, and the students really seemed to benefit from having this
lesson differentiated; some of them really understood the solar system, while others had
no idea where to start. I never had the chance to teach this actual lesson, but this is one I
will definitely use in the future. Science is one subject area that I feel I do not have as
much confidence in, but I feel that by using differentiation, not only will my students
benefit more from the lesson as I reach everyone, but I will also feel more confident in
my teaching. Not every lesson will go as you plan it, and flexibility is always the key.
The students should also have as much hands-on experience as possible in order for a
more established connection.

Science: "Where do the planets line up?"
Objectives: 1. Understand the order of planets in the solar system.
2.
3.
4.
5.

Identify specific order, with sun at the beginning.
Know there are nine planets of different sizes.
Identify and use names of planets.
Work collaboratively as a group.

State Goals: 12.F.la. Identify and describe characteristics of the sun, Earth and moon
as familiar objects in the solar system.

Materials: Colored paper, crayons, markers, "Postcards from Pluto" by Loreen Leedy,
dry erase board and markers or chalkboard and chalk, 4X6 non-ruled index cards

Methods, Procedures, Activities:
1. Anticipatory set: The teacher will draw the sun, moon, and the nine planets on the
board in different colors, labeling each planet with as many characteristics as possible.
The teacher will have the names and characteristics hidden under note cards to begin the
lesson. The teacher will have the students sit in front of the board, casually, on the floor.
She will ask the students if they know what they are going to be discussing, as they look
at the board. As they discover they will be discussing the solar system, the teacher will
ask if any of the students know which planet is which. The teacher will then start a
discussion about the different characteristics of the planets. She will read "Postcards from
Pluto," asking the students to look for characteristics of each planet as the story is read.
The teacher will instruct students to go back to their desks after the story has been read.
2. Input: The students will have a basic understanding of the solar system from first
grade, however, it will be expanded upon through this lesson. They have not yet gone
into detail about where the planets are located and the name of each.
3. Modeling: The teacher will then ask the students to discuss what they heard in the
story as a class. Did it match with what was already introduced? How can you tell the
difference between the nine planets? The teacher will then take out a note card and
model for the students what they will be doing on their own. The teacher will ask a
student what their favorite planet is and Why. The teacher then begins to draw a picture
of the planet on one side of the card. On the other side of the card, the teacher writes
home and describes what the planet is like, to be like a postcard. The teacher then tells
the class that this will be their task.
4. Guided practice: The students will then out their note cards and begin to make the
postcards. The students should make sure to include at least two facts as they write
"home" about their planet. They should also include proper writing techniques for a
letter, which have already been discussed in class. The teacher will circulate through the

class to assist and answer any questions. The students will then get into groups based on
which planet they picked and share their postcards. The students will then each present
their individual postcards to the class, sharing what they wrote and what their planet
looked like. The students can then take their postcards home or mail them.
5. Independent practice: The students will now be placed into groups according to their
different ability levels to see how well they understand the planets. The students will all
have the planets in front of them, in paper form to cut out, and they will need to color
them the correct color and also put them in the correct order onto construction paper.
Yellow group or low group: These are the students who will be struggling with the
planet's names and order. The low group will have the planets in front of them as well as
the names and have to match them up together. When the students are finished, they may
color their planets the proper colors.
Blue or middle group: These students are those that have been following along and
understand what we have talked about so far. They will have to put the planets in the
proper order and label them with the proper names. When the students are finished, they
may color their planets the proper colors.
Red or high group: These students have a vast knowledge in space. They will not only
have to put the planets in the proper order, but also add any other information about each
planet that they can. These must be facts. When the students are finished, they may
color their planets the proper color.
When students are finished with their work, they may work with others that need a little
extra help.
Key Questions:
What are the names of the nine planets?
What order do the planets go in?
At what point do the planets start?
What are some key characteristics of each planet?
How can you tell one planet from another?
Evaluation:
The teacher will be able to evaluate the student's knowledge of the planets based on their
postcards and the content of the cards. The teacher will also be able to tell based on how
the postcard looks. The teacher can also look at how well the students participated and
worked with in their groups.

Closure:
I will then ask the students to share something new they learned that they are excited
about. Also, to share what their planets look like as they are lined up. I will then go over
the planets one last time and then state the importance of knowing the planets and their
correct order in space.
Adaptations:

To accommodate students with special needs the teacher may provide books and
illustrations to help the children create their postcards. If there is further difficulty in
completing the assignment, the teacher could work one-on-one with the child.

Lesson Plans

Math:
Purpose & Lesson
Supp Iemental
Handouts

~ath Lesson Plan-Pur~
The math lesson that I chose to use was one that I worked with my cooperating
teacher in developing during an institute day that we were required to attend. We worked
on creating the lesson for the entire second grade team and figuring out in how we could
differentiate the lesson to meet the needs of the students in the class. The students were
working on a unit on Australia at the time, and we ran across the outline of the kangaroos
and knew it would be perfect to use in our quest for a great math lesson to work with.
My cooperating teacher and the other student teacher, along with myself, decided that we
would use this lesson, along with food to teach the concept of place value to the students.
We did not present this lesson right away, but after the students had a brief introduction
to the concept of place value. My cooperating teacher also gave the students a pre-test to
assess where the students were at in understanding place value, to see which students we
should pay attention to as we were teaching the lesson. She was great in letting the other
student teacher and myself come up with how we wanted to teach the lesson and the
logistics of the lesson as well.
The lesson went fairly well, except there were some things we did not anticipate to
happen. We planned on using blocks for the thousands place because the Hershey bars
would be costly to purchase for everyone in the class and we also did not know what
numbers they would be coming up with, meaning they could use up to ten at a time.
Therefore, we used blocks, but did not realize that so many students would eventually
move up to the hundreds and thousands place by the time the class period was over. This
means that we ran out of blocks and many of the students were getting confused on what
to do because of this. We had to improvise, which worked out well, but this meant we

were running around everywhere looking for something to use instead. It is not always
easy to think about all the different things that could happen when working on a lesson.
The other thing that we ran into was the fact that many of the students had problems
keeping the popcorn kernels on their desks. They kept spilling their cups and the popcorn
was all over the room. One way this could have been prevented was to only use a certain
number of kernels, instead of giving them to the students in a cup.
The students loved the fact that they got to work with food and that it related to their
unit on Australia. The other student teacher and I taught this lesson together, and we had
fun with it. We gave nonexamples as well, and this seemed to really help the class. They
liked that we modeled our answers to them and that they got to come up to the front and
model the answer also. Also, we let the students eat the pretzels when they were done, as
a snack and this seemed to work well. However, we had to make sure they did not try to
eat them during the lesson. This lesson was fun to create and the students really loved to
work with food and their kangaroos!

Math: "Australian Place Value in a Pocket"
Objectives:

1.
2.
3.
4.
5.

Understand tens and ones place.
Place numbers under correct place value.
Identify mistakes in place value.
Use food to symbolize place value.
Create numbers to put in correct place.

State Goals: 6.A.1a. Identify whole numbers and compare them using the symbols
<,> or = and the words "less than," "greater than," or "equal to," applying counting,
grouping and place value concepts.
Materials:
Place value sheet (tens and ones place & hundreds and thousands place),
place value overhead, overhead, markers, scissors, pretzel rods, popcorn kernels, graham
crackers, Hersheys chocolate bars.
Methods« Procedures« Activities:
1. Anticipatory set: The students will have been introduced to place value earlier in the
week and this is a review/continuation of the lesson. The teacher will begin by using the
overhead, which displays two kangaroos, one representing the ones place and the other
representing the tens place. The teacher will begin to relate the lesson to the unit the
class is working on dealing with Australia.
2. Input: The students will be asked to give the teacher
overhead, putting numbers in their correct place value.
on the board to keep track of the different numbers that
the numbers that are listed along the side of the page to

numbers to represent on the
The teacher will list the numbers
are used. The teacher will have
use to display the numbers.

3. Modeling: For modeling, the teacher will model the numbers that the students have
supplied. At times, the teacher will model the wrong answer, so that the students can see
how they can arrive at the wrong answer and how the wrong answer looks in comparison
to the right one. For example, if the student gives you the number 25, you would first
display the number 52, showing the students how different the numbers are. This entails
how the numbers look when displayed on the overhead and how they do not make sense.
The teacher should also ask the students to state where the number would go, even
coming up to the overhead to display their answers.
4. Guided practice: The teacher will now pass out the overhead that is displayed as a
worksheet to each of the students. They will first be instructed to cut out the numbers
along the side. Now, the teacher will provide the numbers and ask the students to display
the correct numbers in the correct place. The teacher will walk around and make sure the
students understand and are placing the numbers correctly. The teacher will now
introduce using the food as place markers. The popcorn kernels will be used to represent
the ones place, the pretzel rods for the tens place, the graham crackers for the hundreds

place and the Hershey bars for the thousands place. The teacher will demonstrate or
model two examples using the numbers and the food to represent the numbers. The
teacher will ask the students to describe how they arrived at their answers in words and
by displaying the answer.
5. Independent practice: The students will be placed into groups based on how well they
seem to be catching on to the material, which will be based on teacher observation.
Yellow group or low group: These students will be struggling with understanding the
place value, especially using the food. They will be given only five pretzel rods and a
handful of the popcorn kernels. They will also be given certain numbers and a sheet that
corresponds, asking the students to draw the food in the spaces. The students will tum in
this sheet and the numbers will not exceed the number fifty and will only contain five
problems.
Blue or middle group: These students are those that have been following along and
understand what we have talked about so far. They will be given the ones and tens place
page and they will be given the graham crackers, the pretzel rods, and the popcorn
kernels. They will be asked to come up with ten numbers on their own, and display the
numbers using the food and numbers.
Red or high group: These students are those students understand and want to move to
the next step. They will be given two sheets: one containing the tens and ones place and
another that has the hundreds and thousands place. The students will be given the same
food as the blue group, as well as Hershey bars, representing the thousands place. The
students will come up with ten numbers which they will display going out to the
thousands place.

Key Questions:
Why is place value important?
How does place value relate to other "real world" ideas?
How do you remember where the numbers go?
What happens when we flip the numbers?
How can you tell if a number is written correctly?

Evaluation:
The students will be evaluated on teacher observation as the teacher walks around to
check and make sure the students are on track and understand the task at hand. If they
need to move to a higher or lower group, the teacher can decide at this time. The students
will also be evaluated based on how well the can complete a similar place value
worksheet if time permits.

Closure:
I will ask the students to state one thing they learned today, and who could display one
problem from what they were working on. They will also describe how they arrived at
the answer and the teacher will describe the importance of understanding place value.

Adaptations:
When I first presented this lesson, I found that there were more students that caught on
than I had anticipated. Therefore, I did not enough chocolate bars for the class. Another
thing I found was that the Hershey bars may get expensive when buying for the class;
another food item may be substituted.
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Lesson Plans

Language Arts:
Purpose & Lesson
Supp Iemental
Handouts

Language Arts Lesson Plan-Pur~
The language arts lesson plan that is included is one that I actually taught in my
second professional semester. My cooperating teacher asked me to present a lesson on
past tense verbs, and I was not sure exactly where to go with the lesson at first. She
really took the time to sit down and discuss with me some potential ideas, but in the end,
she wanted me to create the actual lesson myself. I found myself changing the lesson,
adding new things and taking away others, up until the night before the lesson, which she
said was great. My students ended up loving the lesson and would come up to me every
day and give me more examples of past tense verbs! The list was kept up in front of the
class for the remaining time that I was there, and it was such a rewarding experience to
see the students all working and thinking about the lesson.
I found with this lesson that the students caught on to the idea of irregular verbs a lot
quicker than I had anticipated. Therefore, I found that I had to do some adjusts to the
actual lesson, not spending as much time as I had anticipated on certain parts. I also
found that some of the students that I had placed into the high, middle, and low groups
needed to be adjusted. One aspect of differentiation is the flexibility that is required.
Some of the students were at the next higher level, and therefore, I gave them the next
level's work and explained the new part to them. I had worked with my teacher
beforehand to discuss which group she thought certain students would fit into, as I had
not been in the classroom long enough to determine this for myself. I found that
differentiation was great, as each student was working and felt comfortable at their level.
I let the students work with each other and wherever they wanted to in the room, and they
seemed to really enjoy the lesson, especially the book to accompany the lesson. There

was another student teacher in the classroom with me, and she gave a lesson on nouns
and used the noun book in the series to go along with her lesson.
One thing to keep in mind as you are differentiating lessons is that there are certain
managerial things that should be thought out before the lesson. The students who were to
be in each group had to be determined before the lesson, which will not always be the
case once you know your students. Also, I had the papers set up beforehand according to
the groups, and I had them color-coded.

I explained to the whole class what each group

was required to do, and then I took toy teddy bears and just handed them out to the class
according to the color of the group I had pre-arranged for them to be in. I made sure that
the students were unaware that I had pre-arranged the groups so that it appeared to them
as if they were just being placed in random groupings. Some of the students merely
wanted to be in a group because of the color, but did go with the assigned group. I had
the papers then set up in the back of the room according to the color of the group they
were in, saving time in passing out papers individually to each student.
Overall, this lesson went fairly well, and the students really enjoyed it. The feedback
that I received from my supervisor and my cooperating teacher were that I should have
spent more time on the list. I thought the students were catching on fast, so I didn't spend
that much time on the list. They also stated that I should do an example of a verb that
they may miss so they can see the mistake and we can work through how to correct it,
also called a nonexample.

Language Arts:

"What is a past tense verb?"

Objectives: 1. Identify past tense verbs in reading.
2. Understand the use of past tense verbs.
3. Categorize past tense verbs.
4. Use past tense verbs in sentences.

State Goal: 3.A.1. Construct complete sentences which demonstrate subject/verb
agreement, appropriate capitalization and punctuation, correct spelling of appropriate,
high frequency words, and appropriate use of the eight parts of speech.

Materials: House worksheets, practice worksheets, pencil, dry erase board and
markers, teddy bears, scissors, glue, and the book "To Root, to Toot, to Parachute: What
is a Verb?" by Brian P. Cleary and illustrated by Jenya Prosmitsky.

Methods, Procedures, Activities:
1. Anticipatory set: The teacher will start off by reading "To Root, to Toot to Parachute:
What is a Verb?" to the class. She will then begin in the back of the room, with the kids
sitting around her as she is in a rocking chair. The teacher will then ask the students if
they know what a verb is and to give some examples. The book will then be introduced
to the class and they will be asked to listen for as many verbs as they can because they
are going to be making a class list once the story has been finished. One of the students
will be asked to be the recorder for the class, and to try and write down as many verbs as
possible that they hear as the teacher is reading the story. The students will then be asked
to go to their desks and keep in mind the verbs that they heard in the story.
2. Modeling: The teacher will then write a few sentences from the story of the week that
is in the student's reader on the board. The sentences will contain past tense verbs and
the teacher will then begin to introduce past tense verbs. There will be a large sheet of
paper on the board and it will have two columns: past tense and present tense verbs. The
teacher will do a few examples, stating that past tense verbs are actions that took place in
the past, as opposed to the present. The students will then begin to list verbs they heard
from the story and we will list both the present and past tense of those verbs, coming up
with as many as possible.
3. Guided practice: For the guided practice, the teacher will ask for volunteers to give
examples of past tense verbs being used in a sentence they have made up. The teacher
will then write the sentence on the board and then ask the class to identify the verb in the
past and present tense and also discuss with the class how the verb ending changed.
There are different ending sounds that the teacher will point out, such as -ed in the word
"picked" sounds like a t and that -ed adds another syllable to decided. The teacher will
then go over how the -ed signals that the action took place in the past. Next, the teacher
will try to have them generate some examples on their own, using the new idea of ending
having different sounds, asking them to describe how the word changed. Here, the

teacher can also discuss some irregular verbs, in which the whole word changes. Then,
there will be an introduction to the worksheet they are to do on their own.
4. Independent practice: The teacher will show them the house worksheet and state the
directions. They will be looking to put their spelling words for the week under the
appropriate category or "house" where it belongs, according to the ending. There will be
three different houses: one with the "t" ending, one in which the ending changes and
then one containing irregular verbs, where the entire word changes. This lesson will be
differentiated according to the different ability levels in the class.
Low group: The low group will be given each of the three houses and their spelling list.
They are to cut and paste their spelling words onto the correct house the word belongs to.
Middle group: The middle group will know they can use their spelling words, but will
not be given the list, and will have to write them in the houses. The will also have to
come up with fifteen additional past tense verbs to include in each of the houses.
High group: The high group will do the same as the middle group, putting all the
spelling words in the houses, adding in fifteen additional words. In addition, they will be
given another house, which will be titled "irregular verbs" where they will have to
identify ten verbs to add. They will also have to put the past tense as well as the present
tense as they write them in the house.
*All of the groups will be expected to write five sentences dealing with the story of the
week using past tense verbs.
*If time permits, there will be an additional worksheet dealing with the story of the week
and past tense verbs for those who finish early.
Key Questions:
Do we know what a verb is?
What is a past tense verb?
What other verbs sound like this one?
Where in the story do we find those verbs?
How do we know that the event took place in the past?
Evaluation:
To see how well the students understand past tense verbs, I will pass out note cards that
have verbs on them, and I will ask them to add -ed to their word, having them share the
words they made.

Closure:
For closure, I will once again ask the students what the difference is between a present
and a past tense verb and how we can tell the difference. I will then give them a
worksheet as a closure and then they can finish as time permits, or they can finish it at
home. I will also keep the class list on the board and ask the students to keep adding to
the list as they think of new words.

Note: There are other books by the same author that could also be used in language arts
lessons. I used two of these books and the class loved them! "Harry Scary, Ordinary:
What is an Adjective?" "A Mink, a Fink, a Skating Rink: What is a Noun?"
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Spelling Test
lived
closed
danced
liked

.skated
waited
stayed
helped
when
about
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